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Abstract: Today the effect of the interaction between students and teacher in learning 

and teaching is an undeniable issue. Without interaction, learners will not only be 

motivated to continue their courses, but also the learning does not occur. But the 

discussion of interaction in e-learning environment is more complex than traditional 

education. Interaction is needed in the class room activity. It helps the teaching and 

learning process run smoothly and it can increase learners communicative. It tells how 

the students have interaction among them and the teacher even with the whole class. 

The aim of this study is giving the teacher some suggestion to achieve classroom 

interaction in the teaching reading.  The role of the students implies that whether they 

are learning in the class room or outside it, students are, to a significant extent, 

engaged in teaching themselves. Even when they are under the direct guidance of a 

teacher, students must make decision about how to direct their learning. When 

learning is seen as self-teaching, students need a range of good-quality knowledge 

that parallels what is described as teacher possessed by their teacher. In this study, 

the importance for teacher-students interaction on knowledge and aptitude 

improvement by learning is isolated environment has researched. This paper 

introduced and analysis the interaction types, interaction and interactive e-learning 

tools. The survey’s results shows that students and teachers can benefits from 

methods and tools and overcome the challenges of electronic and transaction with 

each other. Some of the ways to overcome the challenges of interaction are using 

modified techniques of presentation style, speed, and content of the survey. 

Keywords:  Teacher-students interaction, Teacher informal learning, Learning environment, 

Classroom, Interaction 
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1. Introduction 

The peaceful and comfortable school 

atmosphere is very important to students and 

teachers to ensure effective teaching and 

learning. This is because students spend most of 

their time in school. Teachers need to be more 

creative and innovative in carrying out teaching 

and learning approaches or strategies so that 

students could acquire knowledge effectively. 

Interaction between teacher and students and 

students and students are needed in the 

classroom activities taking communicative 

approach. It will maintain communication to 

happen in the class room. It will help the 

teaching and learning process run smoothly. 

When the teacher and students, students and 

students’ interaction happen, the instruction will 

reach the target. The gap between teacher and 

students in the class will disappear. So, the 

teaching and the students. Not only the teacher 

who will be active in communication that the 

students will also participate in the teaching 

learning process. According to Telli, (2007), 

there is a general argument that teacher–student 

interpersonal behaviour is a crucial element in 

the teaching learning process in any country. 

The interaction is the basis of L2 learning, 

through which learners are engaged both in 

enhancing their own communicative abilities 

and in socially, constructing their identities 

through collaboration and negotiation. In the 

classroom, there are various factors that 

determine the success of students’ learning. 

Teachers, students and environment are among 

the determine factors that contribute to the 

success of the learning process in the classroom. 

Thus, it is argued that evaluation of all aspects 

in the learning environment is crucially 

important because by doing so will not merely 

providing information for measuring the 

learners’ performance, but also information on 

teachers’ competence in planning positive 

learning outcomes.  

 Good interaction between teachers and students 

will create positive relationships in the 

classroom and contribute to effective learning. 

In fact, effective teachers can assess changes in 

students’ behaviour and understanding the needs 

of students in the classroom. According to 

Bucholz and Sheffler (2009), teachers can shape 

the classroom environment to be comfortable 

and therefore improve the ability of students to 

learn. Conductive classroom environment 

emphasizes cooperation and openness between 

teacher and students.  

Many types of research have supported the idea 

that teachers have significant tasks in  

implementing teaching strategies in the 

classroom.  Teaching and learning process shall 

be applied using several methods of teaching 
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and learning. The stages imply the steps of 

forming teaching-learning. The procedure is 

called as an approach (Arora, 2017). Some 

examples of approaches used in classroom 

context are Evaluation Approach, Management 

Approach, Genre-based Approach, Multimedia 

approach. It is necessary for the teachers to have 

specific roles to assist the student’s class’s 

activities. The importance of a teacher’s role in 

the teaching-learning process is also found by 

(Astuti, 2016).  

 The impacts of a good teacher–pupil 

relationship emphasize the need of 

understanding how teachers engage and sustain 

positive interactions with their pupils 

(Henning,2017). De Bruyckere and Kirschner 

2016) have shown that if teachers want to 

actively strengthen their relationships with 

pupils, casual contacts and informal moments, 

such as class breaks or school trips, are greatly 

appreciated by students and impact on 

classroom atmosphere. Complementarily, 

Brekelmans, 2005) reported that teacher–pupil 

relationship, based on influence and proximity, 

is rather stable over the teachers’ career. Both 

studies, however, call for future research on 

extended subjective conceptualized descriptions 

of how teachers understand interacting with 

pupils over time. 

For that purpose, we examined the research 

question: How do experienced teachers perceive 

their informal learning process of developing 

positive interactions with pupils? The research 

question will be answered by merging two 

existing theoretical contributions. First, the 

“Teaching through interaction” model will 

represent the different dimensions of teacher–

pupil classroom interactions. Second, the 

conceptual framework “Teacher professional 

agency for learning” will approach teachers’ 

engagement in professional learning. We 

combined both to create a comprehensive 

exploratory framework for understanding 

teachers’ informal learning focused on 

improving their relationships with pupils. 

2. Teaching through interaction model 

The teaching through interaction model 

developed by Hamre (2013), highlights the 

interactions between teachers and students as a 

core task of a teacher's work. It consists of a 

“multilevel latent structure for organizing 

teacher–student interactions”. It is designed 

with three broad domains: Emotional Support, 

Classroom Organization, and Instructional 

Support, which are subdivided into 13 

dimensions. Built the dimensions based on daily 

classroom interactions that have been indicated 

to promote children's social and academic 

development. 

The Emotional Support domain considers the 

overall emotional tone of classroom 

interactions: either positive, warm and 

respectful, or negative, stressful and marked by 

conflicts. This domain also considers how much 
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a teacher is sensitive to and aware of pupils’ 

needs, motivations and perspectives, creating 

student-driven activities. It observes how 

teachers promote a learning environment in 

which pupils feel safe to explore autonomously. 

This domain is compounded by the dimensions: 

positive climate, negative climate, teacher 

sensitivity, regard for students’ perspectives and 

overcontrol. 

The Classroom Organization domain 

approaches the ability of teachers to prevent and 

redirect misbehaviour by presenting clear 

expectations. The efficacy of teachers in 

providing routines and learning instructions is 

also covered. This domain considers the quality 

and diversity of the daily materials offered to 

pupils to maximize learning according to each 

child's particularities. The Classroom 

Organization domain is compounded by the 

dimensions: behaviour management, 

productivity, instructional learning formats and 

classroom chaos. 

The third, An Instructional Support domain 

considers the quality of teacher's instructions 

regarding the stimulation of students’ higher-

order thinking. Likewise, the degree to which a 

teacher's feedback promotes formative 

evaluation to expand understanding, and 

teacher's speech formulation boosts differential 

uses of language by pupils, is also considered. 

This domain is compounded by the dimensions: 

concept development, quality of feedback, 

language modelling, and richness of 

instructional methods. 

3. The teacher professional agency for 
learning framework 

According to Korthagen, 2010; Kwakman, 2003; 

Lohman, 2006 Everyday classroom situations 

demand flexible pedagogical practices from 

teachers, resulting in rich informal learning 

environments. Informal learning often occurs in 

a reactive form, although it does not imply to be 

a passive or an unintentional process 

(Hoekstra,2007). 

Teachers with strong teacher professional 

agency in the classroom recognize themselves 

as capable of learning, of evaluating their own 

teaching in the light of the students’ outcomes, 

and of acting intentionally towards improving 

their professional competence 

(Takahashi,2011). This means that strong 

efficacy beliefs in learning help teachers to face 

the challenges that might arise in their learning 

process (Soini, 2016) focused on building 

positive interactions with pupils. 

Teacher also need motivation to accomplish 

self-oriented learning. Factors such as interest in 

the profession and love of learning support 

teacher motivation towards continuous 

professional development. 

4. Teaching Reading 
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Snow (2002) states reading comprehension is 

the process of simultaneously extracting and 

constructing meaning through interaction and 

involvement with written language. In the 

comprehension there are three elements. They 

are the reader who is doing the comprehending, 

the text is to be comprehended and the activity 

in which comprehension is a part. It adds in the 

sociocultural context which mediates students’ 

experiences and vice versa. 

Swaffar, 2016 Reading is one of important skill 

in English. By reading, the window of the world 

will be opened. Reading is the process results 

from a negotiation of meaning between the text 

and its reader  

According to Hughes (2016) “Reading is an 

interactive, problem-solving process of making 

meaning from texts.” Thus, reading is a 

complex interaction between the text, the reader 

and the purposes for reading, which are shaped 

by the reader’s prior knowledge and 

experiences, the reader’s knowledge about 

reading and writing language and the reader’s 

language community which is culturally and 

socially situated. 

Reading is a conscious and unconscious 

thinking process. The reader applies many 

strategies to reconstruct the meaning that the 

author is assumed to have intended. The reader 

does this by comparing information in the text 

to his or her background knowledge and prior 

experience (Mikulecky, 2016). 

5. Concept of Interaction 

Interaction is a communication that goes on 

constantly as responsive or initiatory acts 

between the teacher and its students. From the 

above, it shows that students learn through 

talking, in other words, through verbal 

inte5ractions.  

Fraser, (2012). Interaction is the mutual process 

where there is no dominant party leading 

another, instead, both are taking part in 

contributing to the issue being handled. This 

study shows that; it is not proven scientifically 

that voluntary investigation can yield the best 

result in a particular field of study. Mohrman 

(2003). Asserted that lasting change does not 

result from plans, blueprints and events; rather 

the change occurs through interaction of 

participants. Again, the pupils from one of the 

three classrooms were easily bored and did not 

show much interest in lessons when their 

playful response were not fully appreciated nor 

acted upon by the teacher, who provided only 

factual questions and simple evaluations such as 

very nice. The factual nature of the questions 

and less elaborated evaluations by the teacher 

also left little room for eighth-grade students 

who had little opportunity to use their 

imagination.  

6. Class room Interaction 
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Teaching is interactive act, whereas interaction 

is the communication among teacher and 

students which run continuously as responsive 

acts. Tickoo (2009) stated that in classroom 

interaction and classroom activities, a 

productive class hour can be described as 

follows:  

1. The teacher interacts with the whole class. 

2. The teacher interacts with a group, a pair or 

an individual pupil. 

3. Pupils interact with each other: in groups, 

in pairs, as individuals or as a class. 

4. Pupils work with materials or aids and 

attempt the task once again individually, in 

groups and so on 

Class room interaction considered by two parts: 

Teacher Talk and Students Talk 

1. Teacher Talk 

Indirect Influence:   

• Deals with feelings: in a 

nonthreatening way, accepting, 

discussing, refereeing to or 

communicating understanding of past, 

present or future feelings of students. 

•  Praises or encourages: praising, 

complimenting, telling students why, 

what they have said or done is valued. 

Encouraging students to continue, 

trying to give them confidence, 

confirming that their answers are 

correct. 

• Uses ideas of students: clarifying, 

using interpreting, summarizing the 

ideas of students. The ideas must be 

rephrased by the teacher but still be 

recognized as being students’ 

contributions. 

Direct Influence:  

• Gives information: giving 

information facts, own opinion or 

ideas: lecturing or        asking 

rhetorical questions. 

• Give direction: giving directions, 

requests or commands that the   

students are expected to follow; 

directing various drills; facilitating 

whole    class and small group 

activity. 

• Criticizes student behaviour: rejecting 

the behaviour of the student; trying to 

change the non-acceptable behaviour; 

communicating anger, displeasure, 

annoyance, dissatisfaction with what 

students is doing. 

 

2. Student Talk 

 

• Student response, specific: 

responding to the teacher within a 

specific an limited range of available 
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or previously practiced answers. 

Reading aloud, dictation, and drills. 

• Student response, open-ended or 

student-initiated: responding to the 

teacher with students’ own ideas, 

opinions, reactions, and feelings. 

Giving none from among many 

possible answers that have been 

previously practiced but form among 

many possible answers that have been 

previously practiced but from which 

students must now make a selection. 

Initiating the participation. 

• Silence: pauses in the interaction. 

Periods of quite during which there is 

no verbal interaction 

• Laughter: laughing and giggling by the 

class, individuals and/or the teacher. 

Interaction is the centre of communication. 

The central goal of foreign language learning 

in oral or written is communication. Among 

learners, learner and teacher, teacher and 

learner need to cooperate and interact. In short, 

communication is derived from interaction 

since in communication there must be 

interaction between people who have 

something to share (Tickoo, 2009). 

1. The teacher works together with the 

students and cooperates with the whole 

activity in the class.  

2. The teacher cooperates with a team, a 

pair or an individual student. 

3. Students interact with each other: in groups, 

in pairs, as individuals or as a class.  

4. Students work with materials or aids and 

attempt the task once again individually, in 

groups, and in pairs. 

7. Learning Environment 

Besides teachers, the classroom environment 

also influences the learning and teaching 

process. According to Che Ahmad (2013), the 

physical aspects (size and shape, space, interior 

light, color, thermal condition, noise levels, 

furniture and seating arrangements, technical 

facilities, and psychosocial aspects of the 

classroom will contribute to teaching and 

learning satisfaction and have a significant 

impact on students’ learning. Furthermore, the 

learning environment and classroom 

management can enhance productivity and 

comfort among teachers and students. 

Comfortable learning is important as discomfort 

feeling could affect students’ motivation to 

learn. Therefore, classroom learning 

environment should meet the needs of teachers, 

students and learning activities conducted, able 

to stimulate learning and encourage activity 

participation and more importantly it could be 

easily facilitated and monitored by the teacher. 

Bartlett (2003) noted that the effectiveness of 

learning will be increased if the learning 

environment in comfortable. Hence a conducive 

learning environment, a good student teacher 

relationship and high learning motivation will 
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increase the learning comfort and improve 

student achievement over time. This is a very 

important aspect to be emphasized through the 

school. The inclusion of teacher-student 

interaction    represents the teachers’ 

characteristics, the learning environment 

represents physical features and architecture and 

student commitment represents the learning 

aggregate. Components of organizational factors 

are removed from the conceptual framework 

with regard that this study does not involve 

changes to the existing learning environment. 

The comfort level of learning is included as 

outcomes in describing the learning atmosphere 

that occurs in the classroom climate. 

Teacher- Student Interaction 

1. Leadership 

2. Understanding 

3. Uncertainty 

4. Admarish 

5. Friendly 

6. Freedom 

7. Dissatisfy 

8. Firm 

Leaning Environment 

 

1. Furniture and equipment 

2. Learning space 

3. Lighting 

4. Technology 

5. Indoor air quality 

6. Safety aspect 

Learning Commitment 

1. Affective 

2. Cognitive 

3. Behaviour  

8. Conclusion  

This study investigated the differences in 

learners’ learning achievement and teacher–

student interaction using two different teaching 

methods. This article has summarized some of 

the results of studies in order to see classroom 

interaction. Interaction in needed in a 

classroom. The effective interaction which 

happens in the classroom can increase students’ 

language performance. Not only students get the 

impact of the importance of good interaction but 

the teacher can also improve their teaching and 

learning process in the classroom. The level of 

teacher-students interaction, the suitability of 

learning environment, the student learning 

commitment and the learning comfort were 

positive. There is also a relationship between 

students-teacher interaction, the suitability of 

the learning environment and learning 

commitment with the learning comfort. 

In addition, teachers could have group activities 

to improve communication and interaction 

among students and also promote active 

participation during lessons. Students-centred 

teaching should be emphasized. So that, 

students are more confident and motivated to 

learn in the classroom. This article is intended to 
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give additional information of classroom 

interaction. It is hoped that this article can give 

more suggestion to increase the teacher-

students, students-students, students- teacher 

interaction in the classroom so the teaching and 

learning process can be effective.  

 

References

[1] Arora, N. (2017). English Language 

Teaching Approaches and Methodologies. 

New Delhi: McGraw Hill Education.  

[2] Astuti, S. P. (2016), Exploring Motivation 

Strategies. TEFLIN Journal, 27 (1), 1-22. 

[3] Bartlett, B.A. (2003). Blogging to Learn. 

Knowledge Tree E- Journal.  Retrieved 

from: http://knowledgetree. Flexible 

learning. Net. Au/edition 04/pdf/ 

Blogging_olearn.pdf. 

[4] Brekelmans, M., Wubbels, T., & van 

Tartwijk, J. (2005). Teacher–student 

relationships across the teaching 

career. International Journal of 

Educational Research, 43(1–2), 55–71. 

https://doi.org/10.1016/j.ijer.2006.03.006.  

[5] Bruyckere, P. D., Kirschner, P. 

A. (2016). Authentic teachers: Student 

criteria perceiving authenticity of 

teachers. Cogent Education, 3(1), 1–

15. https://doi.org/10.1080/2331186X.201

6.1247609. 

[6] Bucholz, J. L.  & Sheffler, J.  L.  (2009).  

Creating a warm and inclusive classroom  

environment:  Planning for all children to 

feel welcome.  Electronic Journal for  

Inclusive Education, 2(4), 1-14.  

[7] Che Ahmad, C.N, Osman, K & Halim, L. 

(2013). Physical and psychosocial aspects 

of the learning environment in the science 

Laboratory and their relationship to 

teacher satisfaction. Learning Environ 

Research, 16, 367-385. 

[8] Fraser, B. J. (2012). Classroom learning 

environments: Retrospect, context and 

prospect. In the Second international 

handbook of science education (pp. 1191-

1239). Springer, Dordrecht. 

https://doi.org/10.100 7/978-1-4020-9041-

7_79. 

[9] Hamre, B. K., Pianta, R. C., Downer, J. 

T., Decoster, J., Mashburn, A. J., Jones, S. 

M., Brown, J. L., et al. (2013). Teaching 

through interactions: Testing a 

developmental framework of teacher 

effectiveness in over 4,000 

Classrooms. The Elementary School 

Journal, 113(4), 461–487.  

http://pdxscholar.library.pdx.edu/psy_fac.  

[10] Henning, J. E., Rice, L. J., Dani, D. 

E., Weade, G., McKeny,  T. (2017), 

Teachers’ perceptions of their most 

Significant change: Source, impact, and 

process. Teacher, Development, 

http://publications.rayatbahrauniversity.edu.in/
http://knowledgetree/
https://doi.org/10.1016/j.ijer.2006.03.006
https://doi.org/10.1080/2331186X.2016.1247609
https://doi.org/10.1080/2331186X.2016.1247609
http://pdxscholar.library.pdx.edu/psy_fac


ISSN (ONLINE) 2583-2506 

http://publications.rayatbahrauniversity.edu.in 

RBIJMR-Rayat Bahra International Journal of Multidisciplinary Research, Vol. 04, Issue 02, December 2024 

 

178 
 

21(3), 388-403. 

https://doi.org/10.1080/13664530.2016.12

43570.   

[11] Hoekstra, A., Beijaard, D., Brekelmans, M. 

and Korthagen, F. (2007), Experienced 

teachers’ informal learning from 

classroom teaching. Teachers and 

Teaching: Theory and 

Practice, 13(2), 191–208. 

https://doi.org/10.1080/13540600601152546   

[12] Hughes, J. M.2016.Teaching Language 

and Literacy, K-6. 

http://faculty.uoit.ca/hughes/Reading/Rea

dingProcess.html retrieved 19 Agustus 

2016. 

[13] Korthagen, F. A. J. (2010). Situated 

learning theory and the pedagogy of 

teacher education: Towards an integrative 

view of teacher behavior and teacher 

learning. Teaching and Teacher 

Education, 26(1), 98–106. 

 https://doi.org/10.1016/j.tate.2009.05.001 

[14] Kwakman, K. (2003). Factors Affecting 

teachers’ participation in professional 

learning activities. Teaching and Teacher 

Education, 19(2), 149–170. 

https://doi.org/10.1016/S0742-

051X(02)00101-4.   

[15] Lohman, M. C. (2006), Factors influencing 

teachers’ engagement in informal learning 

activities. Journal of Workplace 

Learning, 18(3), 141–156. 

https://doi.org/10.1108/1366562061065457

7   

[16] Mikulecky, B. S. Teaching Reading in a 

Second Language. 

http://www.longmanhomeusa.com/content/

FINAL-

LO%20RESMikuleckyReading%20Monogr

aph%20.pdf 

[17] Mohrman, S.  A., Tenkasi, R.  V., & 

Mohrman, A.  M.  (2003), The Role of 

Networks in Fundamental Organizational 

Change:  A Grounded Analysis”,  Journal of 

Applied  Behavioural Science, Vol.  39, No. 

3, pp. 39-79.  

[18] Snow, C. 2002. Reading for Understanding 

Toward an R&D Program in Reading 

Comprehension. Santa Monica: RAND. 

[19] Swaffar, J. Foreign Language Teaching 

Methods: Reading. 

https://coerll.utexas.edu/methods/modules/r

eading/ retrieved in 18 august 2016 

[20] Takahashi, S. (2011). Co-constructing 

efficacy: A ‘communities of practice’ 

perspective on teachers’ efficacy 

beliefs. Teaching and Teacher 

Education, 27(4), 732–741. 

 https://doi.org/10.1016/j.tate.2010.12.002  

[21] Telli, S., den Brok, P & Æ Jal Cakiroglu, 

J.  (2007).  Students’ perceptions of 

science teachers’ interpersonal behaviour 

in secondary schools:  Development of a 

Turkish version of the Questionnaire on 

Teacher Interaction, Learning Environ 

Research, 10,115–129. 

http://publications.rayatbahrauniversity.edu.in/
https://doi.org/10.1080/13664530.2016.1243570
https://doi.org/10.1080/13664530.2016.1243570
https://doi.org/10.1080/13540600601152546
https://doi.org/10.1016/j.tate.2009.05.001
https://doi.org/10.1016/S0742-051X(02)00101-4
https://doi.org/10.1016/S0742-051X(02)00101-4
https://doi.org/10.1108/13665620610654577
https://doi.org/10.1108/13665620610654577
https://doi.org/10.1016/j.tate.2010.12.002

